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The History of Education,
Up to the present time little attention has been paid in England to

the science of education. In some respects no country in Europe is

better fitted with appliances of instruction. Our universities are
possessed of great wealth; our public schools, in their manliness
and independence, are objects of admiration and envy to our neigh¬
bours ; the whole country is covered with a network of educational
endowments, old and new, which only require the hand of the
reformer to quicken them into more abundant life. The State has
taken its share in the education of the people. At the same time the
personnel of the teaching staff in our great schools is probably un¬
rivalled in Europe. It is true that the elements of which it is com¬
posed lack that unity and cohesion which are the conditions of a
profession; teachers of various grades know little of, and perhaps
care less for, the efforts of their fellow labourers in the same field.
But this defect is in a fair way of being remedied; and whenever the
profession of teaching is invested with the responsibilities and safe¬
guards which belong to other learned professions, it will be second to
none of them in ability and numbers. In the face of this rapid and
momentous progress, it becomes of the utmost importance that theory
should accompany practice, and that teachers who claim to rank with
lawyers and doctors, should not commence their operations on human
minds with an entire ignorance of the principles of their art . This
is not a time to show how ignorance of the principles of education
is one of the greatest hindrances to practical educational reform.
The want of such knowledge is beginning to be felt among teachers
themselves; it is recognized outside their body; chairs of educa¬
tion have been founded at the Scotch universities; instruction in
the science is attainable in London ; our English universities are
being pressed to follow in the same track, and there is a fair
hope that after another ten years have elapsed, no master will be
appointed to a large school who is not acquainted with what the
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best minds bave thought upon the occupation of his life, and who
has not undergone a formal apprenticeship for his work. In this
respect we are far behind the Continent. In France, Belgium,
Switzerland, Italy , pedagogics or the science of education is re¬
cognized as a definite subject of serious study. In Germany tho
science has assumed proportions which those who have not investi¬
gated the matter would find difficult to believe. What then is the
science of education to which our neighbours are so devoted, and
of which we aro so ignorant ? It consists mainly of two parts ;
first, an exposition of the general aims and principles of educa¬
tion, tho means by which children may best be kept in order
and induced to learn, and by which their characters and faculties
may be most successfully developed: secondly, it comprisesa history
of education and of educational theories, a view of the education which
has been given in different ages of the world, of the principles laid
down by educational philosophers, of the lives and labours of practical
teachers, showing what they were able to accomplish in their lives,
and still more, what they left to be accomplished by their successors
in happier times and under more toward circumstances. It is to this
history of education that I propose to direct your attention this
evening. I shall attempt to give a very hasty sketch of the main
currents of education which have existed in the world from the earliest
times to the present day. My purpose will have been fully answered
if I succeed in rousing your interest to pursuo the subject farther for
yourselves.
The earliest education is that of the family. The child must be
trained not to interfere with its parents’ convenience, and to acquire
those little arts which will help in maintaining the economy of the
household. It was long before any attempt was made to improve
generations as they succeeded each other. The earliest schools wore
those of the priests. As soon as an educated priesthood had taken
the place of the divines and jugglers who abused the credulity of tho
earliest races, schools of the prophets became a necessity. The
training required for ceremonials, the common life apart from tho
family, the accomplishments of reading and singing, affordeda nucleus
for the organization of culture, and an opportunity for the efforts of a
philosopher in advance of his age. Convenience and gratitude con¬
firmed the monopoly of the clergy. The schools of Judrea and Egypt
were ecclesiastical. Tho first had but little effect on tho progress of
science, but our obligations to the priests of tho Nile valley aro great
indeed. Much of their learning is obscure to us ; but we have reason
to conclude that there is no branch of science which they did not
attempt, and in which they did not progress at least so far as observa¬
tion and careful registration of facts could carry them. They werea
source of enlightenment to surrounding nations. Not only the great
lawgiver of the Jews, but those who were most active in stimulating tho
nascent energies of Hollas, were careful to train themselves in the
wisdom of tho Egyptians. Greece, in giving an undying name to the
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literature of Alexandria, was only repaying the debt which she had
incurred centuries before. Education became secular in countries
where the priesthood did not exist as a separate body. At Rome,
until Greece took the conqueror captive, a child was trained for the
duties of life in the forum and the senate house. The Greeks were
the first to developa science of education distinct from ecclesiastical
training. They divided their subjects of study into music and gym¬
nastics, the one comprising all mental, the other all physical training.
Music was at first little more than the study of the art of expression.
But the range of intellectual education which had been developed by
distinguished musical teachers was thus further widened by the
Sophists, until it received a new stimulus and direction from the life
and work of Socrates. Who can forget the picture left us by Plato of
the Athenian palsestra in which Socrates was sure to find his most
ready listeners and his most ardent disciples? In the intervals of
running, wrestling, or the bath, the young Pheedrus or Thesetetus
discoursed with the philosophers who had come to watch them, on
the good, the beautiful, and the true. The lowest efforts of their
teachers were to train them to maintain any view which they might
adopt, with acuteness, eloquence, readiness, and good taste. Their
highest efforts were to stimulate a craving for the knowledge of the
unknowable, to raise a dissatisfaction with received opinions, and to
excite a curiosity which grew stronger with the revelation of each
successive mystery. Plato is the author of the first systematic treatise
upon education. His proposal to entrust education to the State, has
not been without imitators in our own day. If wo aro ever governed by
the rules of the positive philosophy, a large portion of the best intel¬
lect of the age will be officially dedicated to the training of our youth.
Plato lays great stress on the influence of race and blood; strong and
worthy children aro likely to spring from steady and worthy parents.
Music and gymnastics aro to develop the emotions of the young
men during their earliest years, the one to strengthen their characters
for the contest of life, the other to excite in them varying feelings of
resentment or tenderness. Reverence, the ornament of youth, is to
be called forth by well-cliosen fictions; a long and rigid training in
science is to precede discussion on more mature subjects. At length
the goal is reached, and the ripest wisdom is ready to be applied to
the most important practice. The precepts of the Republic existed
in theory alone, and they differ in some respects from the rules which
are expressed in the earlier dialogues. But the same spirit underlies
his whole teaching. He never forgets that the beautiful is undistinguishable from the true, that the mind is best fitted to solve difficult
problems which has been trained by the enthusiastic contemplation
of art.
The object of the treatise of Quintilian is to show us how to
form that much-abused complex, the practical man. But what a high
conception of practice is his ! He did not write for school-boards or
competitive examinations, but for a race of rulers. It is unfortunate
b 2
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that the Romans understood no training except in oratory. In their
eyes every citizen wasa horn commander, and they knew of no science
of government and political economy. Cicero speaks slightingly even
of jurisprudence. Anyone, he says, can make himself a jurisconsult
in a week, but an orator is the production of a lifetime. No state¬
ment can be less true than that a perfect orator is a perfect man.
But wisdom and philanthropy broke even through that barrier, and
the training which Quintilian expounds to us as intended only for the
public speaker, would in the language of Milton fit a man to perform
justly , wisely, and magnanimously all the offices, both public and
private, of peace and war.
Such are the ideas which the old world has left us. On one
side, man beautiful, active, clever, receptive, emotional, quick to
feel, to show his feeling, to argue, to refine; greedy of the plea¬
sures of the world, perhaps a little neglectful of its duties, fearing
restraint as an unjust stinting of the beauty of naturo, inquiring
eagerly into every secret, strongly attached to the things of this
life, but elevated by an unabated striving after the highest ideal;
setting no value but upon faultless abstractions, and seeing reality
only in heaven, on earth mere shadows, phantoms, and copies of the
unseen. On the other side, man practical, energetic, eloquent;
tinged but not imbued with philosophy, trained to spare neither
himself nor others, reading and thinking only with an apology, best
engaged in defending a political principle, in maintaining with gravity
and solemnity the conservation of ancient freedom, in leading armies
through unexplored deserts, establishing roads, fortresses, settlements,
the results of conquest, or in ordering and superintending the slow,
certain, and utter annihilation of some enemy of Rome. Has the
Christian world ever surpassed those types ? Can we produce anything
by education in modern times, except by combining, blending, or modi¬
fying the self-culture of the Greek or the self-sacrifico of the Roman?
The education of the middle ages was either that of the cloister
or the castle. They stood in sharp contrast to each other. The
object of one was to form the young monk, of the other the young
ot
knight. Wo should indeed be ungrateful if we forgot the services
those illustrious monasteries, Monte Cassino, Fulda, or Tours, which
kept alive the path of learning throughout the dark ages, but it would
be equally mistaken to attach an exaggerated value to the education
of that age. Long hours were spent in the duties of the church, and
in loarning to take a part in elaborate and useless ceremonies. A
most important department of the monastery was the writing-room,
where missals, psalters, and breviaries were copied and illuminated,
and too often a masterpiece of classical literature was effaced to make
room for a treatise of one of the fathers or the Lenten sermons of an
abbot. The discipline was harsh ; the rod ruled all with indiscriminating and impartial severity. How many generations have had to
suffer for the floggings of those times ! Hatred of learning, antago¬
nism between the teacher and the taught, the belief that no training
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could be effectual which is not repulsive and distasteful, that no
subject is proper for instruction which is acquired with ease and
pleasure,—all these idols of false education have their root and origin
in monkish cruelty. The joy of human life would have been in
danger of being stamped out if it had not been for the warmth and
colour of a young knight’s boyhood. He was equally well broken in
to obedience and hardship, but the obedience was the willing service
to a mistress whom he loved, and the hardship the permission to share
the dangers of a leader whom he emulated. The seven arts of monkish
and scholastic training were grammar, dialectic, rhetoric, music, arith¬
metic, geometry, astronomy, which together formed the Trivium and
Quadrivium, the seven years’ course which so profoundly affected our
modern education. The seven knightly accomplishments were to
ride, to swim, to shoot with the bow, to box, to hawk, to play chess,
and to make verses. The verses thus made were not in Latin—
bald imitations of Ovid or Horace, whose pagan beauties were
wrested into the service of religion—but sonnets, ballads, and can¬
zonets in soft Provencal or melodious Italian . In nothing, perhaps,
is the difference between these two forms of education more clearly
shown than in their relations to the sex who must always bo the
instructors of our childhood, and who seem likely to have an in¬
creasingly greater influence in raising the standard of education in
future ages. A young monk was brought up to regard a woman as
the worst among the many temptations of St. Antony. The page was
trained to receive his best reward and worst punishment from the
smile or frown of the lady of the castle, and as he grew to manhood
to regard an absorbing passion as the strongest stimulus to a noble
life, and the contemplation of female virtue as embodied in an Isolde
or a Beatrice as the truest earnest of future immortality.
Both these forms of education disappeared before the Renaissance
and the Reformation. But we must not suppose that no efforts were
made to improve upon the narrowness of the schoolmen or the idleness
of chivalry. Perhaps the most distinguished place among these pre¬
cursors of a higher culture belongs to the Brethren of the Common
Life, who were domiciled in the rich meadows of the Yssel, in the
Northern Netherlands. The metropolis of their organization was
Deventer, the best-known name among them that of Gerhard Groote.
They devoted themselves with all humility and self-sacrifice to the
education of children. Their schools were crowded. Bois-lo-duc
numbered 120 pupils, Zwolle 1500. For a hundred years no part of
Europe shone with a brighter lustre. As the Divine Comedy repre¬
sents for us the learning and piety of the middle ages in Italy , so the
Imitation of Thomas-,'i-Kempis keeps alive for us the memory of the
purity and sweetness of the Dutch community. They could not
support the glare of the new Italian learning ; they obtained, and
I am afraid deserved, the title of obscurantists ; and the wittiest
squib of the middle ages, which was so true and subtle in its satire
that it was hailed as a blow struck in defence of the ancient learn-
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ing, consists of the lamentations of the brothers of Deventer over
the new age which they could not either comprehend or withstand.
The education of the Renaissance is best represented by the
name of Erasmus, that of the Reformation by the names of Luther
and Melanchthon. Erasmus has left us the most minute account
of his method of teaching. The child is to be formed into a good
Greek and Latin scholar, and a pious man. But he fully grasps
the truth that improvement must be natural and gradual. Letters
are to be taught playing. The rules of grammar are to be few
and short. Every means of arousing interest in the matter of the
books is to be fully employed. Erasmus is no Ciceronian. Latin
is to be taught so as to be of use, a living language adapted to
modern wants. Children should learn an art—painting, sculpture, or
architecture. Idleness is, above all things, to be avoided. The educa¬
tion of girls is as necessary and important as that of boys. Much
depends upon home influence. Obedience must be strict, but not too
severe. We must take account of individual peculiarities, and not
force children into cloisters against their will ; we shall obtain the
best result by following nature. It is easy to see what a contrast
this scheme presented to the monkish training, to the routine of
useless technicalities enforced amidst the shouts of teachers and the
lamentations of the taught.
Still this culture was but for the few. Luther brought the school¬
master into the cottage, and laid the foundations of the system which
is the chief honour and strength of modern Germany—a system by
which the child of the humblest peasant may obtain by slow but
certain gradations the best education which the country can afford.
The precepts of Luther found a way to the hearts of his country¬
men in short pithy sentences, like the sayings of poor Richard.
Melanchthon, from his editions of school-books and his practical
labours in education, earned the title of Prseceptor Germania;. Aris¬
totle had been dethroned from his pre-eminence in the schools, and
Melanchthon attempted to supply his place. He appreciated the im¬
portance of Greek, the terror of the obscurantists; ho wrote books on
each department of the Trivium, grammar, dialectic, and rhetoric ; he
even attempted to deal with the Quadrivium, and wrote a primer of
physical science. The schools of the Reformation seldom included
in their curricula more than the studies of the three years’ course.
In nothing is the historical method of inquiry more fruitful than in
education, if we wish to ascertain the real reasons for our existing
arrangements. We often attempt to defend our existing institutions
by philosophical arguments as the results of conscious wisdom. We
do not care to ascertain that mathematics hold a subordinate place in
our great schools because they were not studied in the dark ages, and
because Aristotle did not write a treatiso upon them.
We now como to the names of two theoretical and practical
teachers who have exorcised, and are still exorcising, a profound
effect over education. John Sturm, of Strassburg, was the friend of
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Ascham, tlie author of the ‘ Scholemaster,’ and the tutor of Queen
Elizabeth. It was Ascham who found Lady Jane Grey alone in the
library at Bradgate bending her neck over the page of Plato when all
the rest of the company were following the chase. Sturm was the
first great head-master, the progenitor of Busbys, if not of Arnolds.
He lived and worked till the age of eiglity-two. He was a friend of
all the most distinguished men of the age, the chosen representative
of the Protestant cause in Europe, the ambassador to foreign powers.
He was believed to be better informed than any man of his time of
the complications of foreign politics. Barely did an envoy pass from
France to Germany without turning aside to profit by his experience.
But the chief energies of his life were devoted to teaching. He drew
his scholars from the whole of Europe. Portugal, Poland, England,
sent their contingent to his halls. In 1578 his school numbered
several thousand students ; he supplied at once the place of the
cloister and the castle. What he most insisted upon was the teaching
of Latin, not the conversational“ lingua franca ” of Erasmus, but pure,
elegant Ciceronian Latinity. He may bo called the introducer of
“ scholarship” into the schools, a scholarship which as yet took no
account of Greek. His pupils would write elegant letters , deliver
elegant Latin speeches, be familiar, if not with the thoughts, at least
with the language of the ancients, would be scholars in order that
they might bo gentlemen. This is not the occasion to trace the
course of his influence, but he is as much answerable as anyoue for
the euphuistic refinements which overspread Europe in the sixteenth
century, and which went far to ruin and corrupt its literatures.
Nowhere, perhaps, had he more effect than in England ; our older
public schools, on breaking with the ancient faith, looked to Sturm
as their model of Protestant education; and that which was most
characteristic in his methods remained essentially unchanged in them
till within the memory of the present generation.
John Amos Comcnius was the antithesis to Sturm. Born a poor
Moravian, he passed a wandering life in poverty and obscurity, but his
ideas were accepted by the most advanced thinkers of his age, notably
by our own Milton ; his school- books were spread throughout Europe ;
his works are constantly reprinted at tho present day, and the system
which he sketched will be found to foreshadow the education of tho
future. He was repelled and disgusted by the long delays and pedan¬
tries of the schools. His ardent mind conceived that if teachers
would but follow nature, assist tho mind in its natural development
instead of forcing it against its bent, take full advantage of the innate
desiro for activity and growth, all men might be able to learn all things.
Languages should bo taught, as the mother tongue is taught, by con¬
versations on ordinary topics ; pictures, object lessons, should be freely
used; teaching should never be unpleasant to the pupil ; improve¬
ment should go hand in hand with a cheerful, elegant, and happy life.
Comenius included in his course tlio teaching of the mother tongue,
singing, economy, and politics, tho history of tho world, physical
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geography, and a knowledge of arts and handicrafts. Thus he was
one of the first advocates of the teaching of science in schools. His
kindness, gentleness, and sympathy made him the forerunner of Pestalozzi. His general principles of education would not sound strange
in the treatise of Herbert Spencer.
The Protestant schools were now the best in Europe, and tho
monkish institutions were left to the rats which tenanted them.
Catholics would have remained behind in the race if it had not been
for the Jesuits . Ignatius Loyola gave this direction to the order which
he founded, and his programme is in use, -with certain modifications,in
English Jesuit schools at the present day. In 1550 the first Jesuit
school was opened in Germany; in 1700 the order possessed 612 col¬
leges, 157 normal schools, 59 noviciates, 340 residences, 200 missions,
29 professed houses, and 24 universities. The college of Clermont
had 3000 students in 1695. It would be unfair to deny the success
of the education of the Jesuits. They were probably the first to bring
the teacher into close connection with the taught. According to their
ideal, the teacher was neither enclosed in a cloister secluded from his
pupils, nor did he keep order by stamping, raving, and flogging. He
was encouraged to apply his mind and soul to the mind and soul of
his pupil, to study the nature, the disposition, and tho parents of his
scholars, to follow nature as far as possible, or rather to lie in wait
for it, and discover its weak points, and where it could be most easily
attacked. Doubtless the Jesuits have shown a love, devotion, and
self-sacrifice in education which is worthy of the highest praise ; no
teacher who would compete with them can dare do less. On the other
hand, they are open to grave accusation; their watchful care dege¬
nerated into surveillance, which lay schools have borrowed from
them ; their study of nature has led them to confession and direction.
They have tracked out the soul to its.recesses that they might slay it
there and plant another in its place; they educated each mind accord¬
ing to its powers, that it might be a more subservient tool to their
own purposes. They taught the accomplishments which the world
loves, but their chief object was to amuse the mind and stifle inquiry ;
they encouraged Latin verses because they were a convenient play¬
thing, on which powers might be exorcised which could better have
been employed in understanding and discussing higher subjects; they
were the patrons of school-plays, of public prizes, declamations, exami¬
nations, and other exhibitions in which the parents were more consi¬
dered than the boys; they regarded the claims of education not as a
desire to he encouraged, hut as a demand to be played with and
propitiated ; they gave the best education of their time in order to
acquire confidence, but they became the chief obstacle to the improve¬
ment of education; they did not care for enlightenment, but only for
the influence which they could derive from a supposed regard for en¬
lightenment. Governments have done well on tho whole in chock¬
ing and suppressing the Colleges of Jesuits . They are not so much
to bo feared now-a-days ; their plan of education is antiquated and
difficult to alter. Till 1820 they taught philosophy out of Aristotle
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and Thomas Aquinas; even now they discourage the use of the
vernacular.
It may be imagined that by this organization both Catholic and
Protestant were apt to degenerate into pedantry both in name and
purpose. The schoolmaster had a great deal too much the best
of it. The Latin school was tabulated and organized until every halfhour of a boy’s time was occupied; the Jesuit school took possession of
the pupil, body and soul. It was therefore to be expected that a stand
should be made for common sense in the direction of practice instead
of theory, of wisdom instead of learning. Montaigne has left us the
most delightful utterances about education. He says that the faults
of modern education lie in over-estimating the intellect and rejecting
morality, in exaggerating memory and depreciating useful knowledge.
He recommends a tutor who is to draw out the pupil’s own power
and originality, to teach how to live well and to die well, to enforce
a lesson by practice, to put the mother tongue before foreign tongues,
to teach all manly exercises, to educate the perfect man. Away with
force and compulsion, with severity and the rod !
John Locke, more than a hundred years afterwards, made a more
powerful and systematic attack upon useless knowledge. His theory
of the origin of ideas led him to assign great importance to education,
while his knowledge of the operations of the mind lends a special
value to his advice. His treatise is so well known that I need say
little about it. Part of his advice is useless now, part it would be
well to accept, especially his condemnation of repetition by heart and
Latin themes and verses. He also sets before himself the production
of the man—a sound mind in a sound body. His knowledge of
medicine gives great value to his advice on the earliest education.
Ho recommends home education without harshness or severity.
Emulation is to be the chief spring of action. He considers know¬
ledge far less valuable than a well-trained mind. He prizes that
knowledge most which fitsa man for the duties of the world—speaking
languages, accounts, history, law, logic, rhetoric, natural philosophy.
He inculcates the importance of drawing, music, dancing, riding,
fencing, and trades. lie is a strong advocate for home education
under a private tutor, and his bitterness against public schools is as
violent as that of Cowper.
Ear more important in my opinion than the treatise of Locke is
the ‘ Tractate of Education ’ by Milton, “ the few observations,” as
he tells us, “ which havo flowered off, and are as it were the burnish¬
ing of many studious and contemplative years spent in the search of
religious and civil knowledge.” “ I will point ye out,” he says, “ the
right path of a virtuous and noble education, laborious indeed at first
ascent, but else so smooth and green and full of godly prospect and
melodious sounds on every side that the harp of Orpheus is not more
charming.” This is to he done between twelve and one-and-twenty,
in an academy containing about a hundred and thirty scholars, which
shall bo at once school and university, “ not needing a remove to any
other house of scholarship, except it be some peculiar college of law
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and physics where they mean to be practitioners.” The learning of
things and words is to go hand in hand. The curriculum is very
large. Latin, Greek, arithmetic, geometry, agriculture, geography,
physiology, physics, trigonometry, fortification, architecture, engi¬
neering, navigation, anatomy, medicine, poetry, ethics, Italian , law,
both Roman and English, Hebrew with Chaldee and Syriac, history,
oratory, poetics. But the scholars are not to bo hookworms. They are
to he trained for war both on foot and on horseback, to be “ practised in
all the locks and gripes of wrastling,” they are to “ recreate and com¬
pare their travailed spirits with the divine harmonies of music heard or
learnt .” “ In those vernal seasons of the year, when the air is calm and
pleasant, it were an injury and a sullenness against nature not to go
out and see her riches, and partake in her rejoicing with heaven and
earth. I should not then be a persuader to them of studying much
then after two or three years that they have well laid their grounds,
but to ride out in companies with prudent and staid guides to all the
quarters of the land.” There is more wisdom in these few pages about
education than in any other treatise of similar length upon the subject
with which I am acquainted. Visionary as it appears at first sight, if
translated into the language of our day, it will be found to bo full of
sound, practical advice. “Only,” as Milton says in conclusion, “ I believe
that this is not a bow for every man to shoot in who counts himself
a teacher, but will require sinews almost equal to those which Homer
gave Ulysses; yet I am persuaded that it may prove much more easy
in the essay than it now seems at a distance, and much more illus¬
trious if God have so decided, and this age have spirit and capacity
enough to apprehend.”
While Milton was writing he might have seen an attempt to
realize his ideal in Port Royal. What a charm does this name
awaken! Vet how few of us have made a pilgrimage to that secluded
valley. Hero we find for the first time in the modern world the
highest gifts of the greatest men of a country applied to the promotion
of education. Arnauld, Lancelot, Nicole, Hamon did not commence
by being educational philosophers; they began with a small school,
and developed their method as they proceeded. Their success has
seldom been surpassed. But a more lasting memorial than their
pupils are the books which they sent out, and which bear the name of
their cloister. The Port-Royal Logic, General Grammar, Greek,
Latin, Italian , and Spanish Grammars, the Garden of Greek Roots
put into French verse, which taught Greek to Gibbon, the Port-Royal
Geometry, and the translations of the classics, held the first place
among school-books for more than a century. The success of the
Jansenists was too much for the jealousy of the Jesuits . Neither
piety, nor wit, nor virtue could save them. A light was quenched
which would have given an entirely different direction to the edu¬
cation of France and of Europe. No one can visit without emotion
that retired nook which lies hidden among the forests of Versailles,
where the old brick dovc-cot, the pillars of the church, the trees of
the desert alone remain to speak to us of Pascal, Racine, and the
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Mere Angelique. The principles of Port Royal found worse sup¬
porters in a later time in the better days of French education before
monarchism and militarism had sucked the life out of the nation.
Eollin is never mentioned without the epithet bon, a testimony
to his wisdom, virtue, and simplicity. Fenelon may ho reckoned as
belonging to the same school, but he was more fitted to mix and
grapple with mankind. Wo must pass rapidly over succeeding years
until we come to tho book which has had more influence than any
other on the education of the last century.
The ‘Emile ’ of Bousseau was published in 1762, just a hundred
years before the appointment of the first Public Schools Commission.
It produced an astounding effect throughout Europe. Those were
days when the whole cultivated world vibrated to any touch of new
philosophy. French had superseded Latin as the general medium of
thought. French learning stood in the same relation to the rest of
Europe as German learning does now, and any discovery of D’Alem¬
bert, Eousseau, or Maupertuis travelled with inconceivable speed from
Versailles to Schonbrunn, from the Spree to the Neva. Kant, in his
distant home of Konigsberg, for one day broke through his habits,
more regular than the town clock, and stayed at home to study the
new revelation. Those were happy days for philosophers and philan¬
thropists ; the enthusiasm of discovery and hope had not been checked
by the disappointments of experience. The light of reason had not been
quenched in blood. The burthen of Eousseau’s message was nature,
such a nature as never did and never will exist, but still a name for an
ideal worthy of our struggles. He revolted against the false civiliza¬
tion which he saw around him ; he was penetrated with sorrow at tho
shams of government and society, at the misery of the poor existing
side by side with the heartlessness of the rich. The child should
be tho pupil of nature : he lays the greatest stress on the earliest
education; tho first year of life is in every respect the most im¬
portant. Nature must be closely followed. The child’s tears aro
petitions which should be granted. The naughtiness of children
comes from weakness; make the child strong and he will be good.
Children’s destructiveness is a form of activity. Do not be too
anxious to make children talk ; bo satisfied with a small vocabulary.
Lay aside all padded caps and baby jumpers. Let children learn to
walk, by learning that it hurts them to fall. Do not insist so much
on the duty of obedience as on the necessity of submission to natural
laws. Do not argue too much with children ; educate the heart to
wish for right actions; before all things study nature. The chief
moral principle is, do no one harm. Emile is to be taught by the real
things of life, by observation and experience. At twelve years old
he is scarcely to know what a book is ; to bo able to read and write
at fifteen is quite enough. We must first make him a man, and that
chiefly by athletic exercises. Educate his sight to measure, count,
and weigh accurately ; teach him to draw ; tune his ear to time and
harmony; give him simple food, but let him eat as much as ho likes.
Thus at twelve years old Emile is a real child of nature. His
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carriage and bearing are firm and confident, bis nature open and
candid, bis speech simple and to tbe point ; his ideas are few, but
clear ; be knows nothing by learning, much by experience. He has
read deeply in the book of nature. His mind is not on his tongue,
but in his head. He speaks only one language, but knows what he
is saying, and can do what he cannot describe. Koutine and custom
are unknown to him ; authority and example alfect him not ; he does
what he thinks right . He understands nothing of duty and obedience,
but he will do what you ask him, and will expect a similar service
from you. His strength and body are fully developed; he is firstrate at running, jumping, and judging distances. Should he die at
this age, he will so far have lived his life. From twelve to fifteen
Emile’s practical education is to continue. He is still to avoid books,
which teach not learning itself but to appear learned. He is to be
taught and to practise some handicraft. Half the value of education
is to waste time wisely, to tide over dangerous years with safety,
until the character is better able to stand temptation. At fifteen a
new epoch commences. The passions are awakened. The care of
the teacher should now redouble; he should never leave the helm.
Emile, having gradually acquired the love of himself and of those
immediately about him, will begin to love his kind. Now is the
time to teach him history and the machinery of society; the world as
it is and as it might be. Still an encumbrance of useless and burden¬
some knowledge is to be avoided. Between this age and manhood
Emile learns all that it is necessary for him to know.
It is perhaps strange that a book in many respects so wild and
fantastic should have produced so great a practical effect. In
pursuance of its precepts children went about naked, were not suffered
to read, and when they grew up wore the simplest clothes, and cared
for little learning except the study of nature and Plutarch. The
catastrophe of the French Revolution has made the effect of ‘Emile ’
less apparent to us. Much of the heroism of that time is doubtless
due to the exaltation produced by a sweeping away of abuses and the
approach of a brighter age. But we must not forget that the first
generation of Emiles was just thirty years old in 1792, that many of
the Girondists, the Marseillais, the soldiers and generals of Carnot
and Napoleon had been bred in that hardy school. There is no more
interesting chapter in the history of education than to trace back
epochs of special activity to the obscure source from which they arose.
Thus the Whigs of the Beform Bill sprang from the wits of Edin¬
burgh, the heroes of the Rebellion from the divines who translated the
Bible, the martyrs of the Revolution from the philosophers of the
Encyclopaedia.
The teaching of Rousseau found its practical expression in the
philanthropin of Dessau, a school founded by Basedow, the friend of
Goethe andLavatcr , one of the prophets between whom the world-child
sat bodkin. The principles of the teaching were very much those of
Comonius, the combination of words and things. An amusing account
of the instruction given in this school, which at the time consisted of
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only thirteen pupils, lias come down to us. I am indebted for the
translation to the excellent work of Mr. Quick on Educational Re¬
formers. The little ones have gone through the oddest performances.

They play at “ word of command.” Eight or ten stand in a
line like soldiers, and Herr Wollte is officer. He gives the word
in Latin, and they must do whatever he says. For instance, when
he says Claudite oculos, they all shut their eyes ; when he says
Circumspicite, they look about them ; Imitamini sartorem, they
all sew like tailors ; Imitamini sutorem, they draw the waxed
thread like cobblers. Herr Wolke gives a thousand different
commands in the drollest fashion. Another game, “ the hiding
game,” I will also teach you. Some one writes a name, and hides
it from the children ; the name of some part of the body, or of a
plant, or animal, or metal, and the children guess what it is. Who¬
ever guesses right, gets an apple or a piece of cake. One of the
visitors wrote Intestina, and told the children it was a part of the
body. Then the guessing began : one guessed caput, another nasus,
another os, another manus, pes, digiti, pectus, and so forth, for a long
time; but one of them hits it at last. Next Herr Wolke wrote the name
of a beast, a quadruped. Then came the guesses: leo, ursus, camelus,
elephas, and so on, till one guessed right —it was mus. Then a town
was written, and they guessed Lisbon, Madrid, Paris, London, till a
child was with St. Petersburg. They had another game, which was
this. Herr Wolke gave the command in Latin, and they imitated the
noises of different animals, and made us laugh till we were tired.
They roared like lions, crowed like cocks, mewed like cats, just as
they were bid. Yet Kant found a great deal to praise in this school,
and spoke of its influence as one of the best hopes of the future, and
as “ the only school where the teachers had liberty to work according
to their own methods and schemes, and where they were in free com¬
munication both among themselves and with all learned men throughout
Germany.”
The work of Rousseau is the point of departure for an awakened
interest in educational theories which has continued unto the present
day. Few thinkers of eminence during the latter part of the last and
the beginning of the present century have not written more or less
directly on this subject. Poets, like Richter, Herder, and Goethe;
philosophers, such as Kant, Fichte, Hegel, Schleiermacher, and oven
Schopenhauer; psychologists, such as Herbart and Beneke, have left
directions for our guidance. Jean Paul called his book Levana, after
the Roman goddess to whom the father dedicated his new-born child,
in token that he intended to rear it to manhood. The second part of
Wilhelm Meister is in the main a treatise upon education. Many of
those whom I address must remember the mysteries of the pedagogic
province, the solemn gestures of the three reverences, the long
cloisters which contain the history of God’s dealings with the human
race, a mine of wisdom for schoolmasters, unexhausted, and I fear,
alas ! unworked. Perhaps the more characteristic passage is that
which describes the father’s return to the country of education after
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a year’s absence. As ho is riding alone, wondering in what guise
he will meet his son, a multitude of horses rush by at full gallop.
The monstrous hurly-burly whirls p>ast the wanderer, a fair boy
among the keepers looks at him with surprise, pulls in, leaps down,
and embraces his father. He then learns that an agricultural life
had not suited his son, that the superiors had found that he was fond
of animals, and had set him to that occupation for which nature had
destined him.
I must pass over the names of Pestalozzi and Jacotot, of whom
you will find a good account in Mr. Quick’s book, and I must confine
myself to mentioning the name of James Mill, whose treatise on
education deserves to be reprinted. The last English writers on the
subject are Mr. Herbert Spencer and Mr. Alexander Bain, the study
of whose works will land us in those regions of paMagogics which
have been most recently explored. The point most insisted upon by
Mr. Spencer is that we shall obtain the best results in education
by closely studying the development of the mind, and availing our¬
selves of the whole amount of force which nature puts at our disposal.
The mind of every being is naturally active and desirous of exercise;
indeed it is never at rest. But for its healthy exercise and growth it
must have something to work upon, and therefore the teacher must
watch its workings with the most sympathetic care in order to supply
exactly that food which it requires at that particular time. In this
way a much larger cycle of attainments can be compassed than by
the adoption of any programme or curriculum, however carefully
drawn up. It is no good teaching what is not remembered; the
strength of memory depends upon attention, and attention depends
upon interest. To teach without interest is to work like Sisyphus
and the Danaides. Arouse interest, if you can, rather by high means
than by low means. But it is a saving of power to make use of the
interest which you have already existing, and which, unless dried up
or distorted by injudicious violence, would naturally lead the mind
into all the knowledge which it is capable of receiving. Therefore
never from the first force a child’s attention ; leave off a study the
moment it becomes wearisome; never let the child do what it does not
like ; only take care that when its liking is in activity, a choice of
good as well as evil should bo given to it.
Mr. Bain’s writings on education, which are extremely valuable,
are chiefly concerned with what may be called the “ correlation of
forces in man.” He shows how emotion may be transformed into
intellect, and how sensation may exhaust the brain as much as
thought, and ho lays down as the whole duty of a schoolmaster to
stimulate the powers of each brain under his charge to the fullest
activity, and to apportion them in that ratio which will best conduce
to the most complete and harmonious development of the individual.
I have now come to the end of what has been of necessity a very
imperfect sketch of the subject on which I proposed to discourse to
you. I have been obliged to leave many important matters entirely
out. I have said nothing about that magnificent system of public

1877.]

on the History of Education .

15

education in modern Germany, which must he closely studied by any
nation that wishes to solve the same problem for itself. But I have
said enough to make it obvious to all who hear me, that in spite of
the great advances which have been made of late years, the science
of education is now far in advance of the art. Our schoolmasters are

still spending their best energies in teaching subjects which have

been universally condemned by educational reformers for the last two
hundred years. The education of every public school is a farrago of

rules, principles, and customs derived from every age of teaching,

from the most modern to the most remote. The philosophy of educa¬
tion in England may be compared to the terminal moraine of a glacier
which receives upon its unsightly heaps every useless burden or defile¬

ment which has been rejected by the great central stream in its
onward movement, or to the currency of those unfortunate countries
who have no coinage of their own, and who pass from hand to hand
the disused and depreciated tokens of the more progressive nations
of the world. Legislation only too often serves to make the
matter worse. It orders new subjects to be taught, but does not
forbid the teaching of old subjects which have been proved to bo
mischievous; it loads the teacher with new duties, but does nothing
to train or invigorate him for the task which it imposes. Much
may be done by adopting this or that expedient, by holding confer¬
ences of teachers, by the inspection of schools, hy universities or by
government, by following the example of other countries who have
been stimulated to improve their system of culture by their conscious¬
ness of the infoi'iority of their material. Still it is plain to me that
the science and art of education can never truly bo said to exist until
it is organized on the model of the sister art of medicine. We must
pursue the patient methods of induction by which other sciences have
reached the stature of maturity. We must invent some means of
registering and tabulating results ; we must invent a phraseology and
nomenclature which will enable results to be accurately recorded; we
must place education in its proper position among the sciences of
observation. A philosojiher who should succeed in doing this, would
be venerated by future ages as the creator of the art of teaching. For
the avatar of such a reformer we must look to the present generation
of schoolmasters. We must exhort them to keep their minds free
from prejudice, and accessible to new ideas ; to make themselves well
acquainted with the practice of contemporary education at home and
abroad; to interchange as fully as possible information about methods
and results ; to put every new principle to the test of careful exami¬
nation ; and, as part of the necessary training for their profession, in
order to correct and enlarge their experience, and to keep before them
a high standard of what their labours may effect, we must urge them
to study with zeal and enthusiasm the lessons which are recorded in
the history of education.
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